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Title:
Effects of a Teacher’s Behavior-Specific Praise on the Academic Engagement of a Child

with Autism Spectrum Disorder in a General Education Classroom

Introduction:

Previous studies suggest that teachers’ behavior-specific praise (BSP) had often resulted
in an increase in children’s academic engagement. BSP involves verbal praise based on
the children’s academic engagement, with a specific mention of the positive behavior. For
example, Niwayama and Matsumi (2016) indicated that teachers’ use of BSP increased
the rate of the children’s academic engagement. However, there are currently relatively
few studies focused on children with autism spectrum disorder (ASD) within general
education classrooms. Therefore, this study aimed to examine the effectiveness of a
teacher’s BSP in promoting the academic engagement of a child with ASD within a

general education classroom.

Method:

The study was conducted in a fourth-grade general education classroom in a Japanese
elementary school. The participants included the teacher of the class and 29 students
including a child with ASD. ABA research design was used for the study. In the baseline
phase, the use of the teacher’s BSP, as well as the children’s academic engagement, were
recorded by trained observers during various 45-minute classes. In a 45-minute class,
the observers recorded whether each student showed positive behavior per 10 minutes
and counted the number of times the teacher used BSP. Praises that were not audible to
all of the students were not recorded. In the intervention phase, the participating teacher
was instructed to use BSP and to report the number of times he used it, by the first
observer and a peer teacher. The teacher was praised by the peer teacher for his
increased use of BSP. The procedure used during the intervention phase was designed

based on Niwayama et al. (2018).

Results:

The teacher’s use of BSP increased in the intervention phase when compared to the
baseline phase (Tau = 1.06, p <.01). The rate of academic engagement by the child with
ASD also increased in the intervention phase (Tau = 0.64, p < .10), although the average
rate of all of the children’s academic engagement did not change (Tau =0.10, 7.s). In the

follow-up phase, the use of the teacher’s BSP decreased when compared to the
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intervention phase (Tau = -1.00, p < .01). The rate of the child with ASD’s academic
engagement did not change in the follow-up phase, when compared against the

intervention phase (Tau = -0.275, n.s.).

Conclusion:

The results suggest that BSP is effective for increasing the academic engagement of a
child with ASD. It was implied that BSP has the potential to reduce the amount of
individual support needed from the teacher for children with ASD and that, by extension,
it could increase the support that teachers are able to offer to other children. Future
studies should compare the effectiveness of BSP for children within other general

education classrooms, and collect more data.

What are the potential implications for the everyday clinical practice of CBT? :

BSP is experimentally validated technique and teachers can easily use it. This current
study indicated the efficacy of BSP in general education classroom including a child with
ASD who often engaged off-task behavior. Based on the finding, BSP could be the option
of classroom management and clinical psychologists may offer teachers to use it in

general education classroom — when they offer the consultation.





